
Wellbeing at The Gap State High School

What is wellbeing? 
• A state in which individuals flourish by realising their own potential

• To possess high levels of wellbeing means to be empowered and supported to meet the future with 
hope, confidence, resilience and agency (hedonic wellbeing)

• Making positive and meaningful contributions to the community (eudaimonic wellbeing)

What is our wellbeing vision?
• At The Gap State High School we believe in Learners who flourish

• We believe that every day our students should feel a sense of belonging and connection

• Our students should be able to express themselves as unique individuals who strive to engage in 
learning that sparks their curiosity, joy, passions, purpose and character strengths
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Wellbeing Framework



Learning and  
Wellbeing

Hedonic and  
Eudaimonic Systems

• School is not just about academic outcomes but about 
the wellbeing of the ’whole child’. Evidence shows that 
students who demonstrate high levels of perseverance, 
growth mindset, grit, and school engagement perform 
better academically. We believe that students who 
understand how to care for and enhance their own 
wellbeing tend to achieve improved academic results. 

• Subjective wellbeing and academic achievement 
are both strong indicators of positive psychological 
functioning. Schools are not only places where 
academic skills are acquired, they are places where 
relationships and connections are formed, personalities 
develop which in turn shapes and contributes to overall 
wellbeing.

• The QLD Department of Education Student Learning 
and Wellbeing Framework clearly validates and 
articulates the link between learning and wellbeing. This 
framework states that schools must provide inclusive 
environments that nurture the wellbeing of all students 
so they become resilient lifelong learners who respond 
positively to their changing world and pursue their 
passions with confidence. 

• We believe that wellbeing is twofold: it is about the 
self (hedonic) and is about other people (eudaimonic). 
Hedonic wellbeing is inherently about pleasure-seeking. 
Those with high levels of subjective wellbeing are 
high in hedonic wellbeing. High hedonic wellbeing is 
synonymous with the experience of positive emotions 
such as joy, awe, inspiration, elation and general feelings 
of happiness. In essence, this is about ‘feeling good’.

• Eudaimonic wellbeing is more transcendent and 
focusses on meaning, purpose self-realisation and 
‘doing good’. This type of wellbeing is achieved 
through kindness, compassion, empathy and service. At 
TGSHS, we believe in creating ‘meaningful moments of 
connection’ and we ‘value the dispositions of empathy 
and compassion’. As a staff, we seek to ‘create a positive 
school culture based on kindness, compassion and 
empathy’.

• Research regards eudaimonia as being about 
flourishing. As we believe in learners who flourish, we 
are advocating for eudaimonic (as well as hedonic) 
wellbeing.

Self-regulated  
Learners

Growth Mindset  
and The Learning Pit

• Evidence suggests that when students are supported 
to develop their overall wellbeing through autonomy, 
competence and relatedness, their ability to self-
regulate improves. At TGSHS we believe that students 
who are self-regulated learners are more successful 
lifelong learners. Those in happy states (hedonic) 
with purpose (eudaimonic) tend to become more 
effective self-regulated learners. Self-regulation in turn 
ensures a calmness that improves learning outcomes. 
As emotional intelligence expert Daniel Goleman said, 
“happy, calm students learn best”.

• To help our students become effective self-regulated 
learners we need to focus on their social and 
emotional learning capabilities. Students who are 
able to be introspective, mindful and meta-cognitive 
have higher levels of emotional intelligence which is 
conducive to being a self-regulated learner. At TGSHS 
we value ‘self-regulated and empowered learners, with 
a growth mindset, capable of resilience and grit and 
focussing on growth’. 

• We believe that learning also takes place during 
adversity, discomfort, challenge, uncertainty and failure 
and possessing a growth mindset is a key aspect of 
being resilient.

• Those who possess a growth mindset view intelligence 
and ability as being able to be grown and developed 
and are more likely to have a positive outlook on their 
learning, higher levels of self-efficacy, more engagement 
and greater accomplishment. Conversely those with a 
fixed mindset view ability and intelligence as fixed and 
this kind of ‘helplessness’ erodes ‘self-efficacy’, lessens 
engagement and motivation and results in less effort 
and accomplishment.

• Our ambition is to ‘instil a growth mindset characterised 
by self-efficacy, student agency and autonomous 
learning principles’. An aspirational goal at TGSHS is 
‘having the courage to embrace vulnerability towards 
growth and reward for effort’. Such vulnerability occurs 
when we are in The Learning Pit.

Key elements of Learners Who Flourish

Curiosity

Love of learning

Creativity

Honesty

Self-regulation

Perseverance

Gratitude

Hope

Social intelligence

Humility

Forgiveness

Fairness



Explanation of key descriptors in the  
TGSHS Wellbeing Framework

Connect
Social & emotional wellbeing

Student Support
Mental, social & emotional wellbeing

The Year 7-12 Connect Program aims to develop and build 
student wellbeing, resilience, emotional literacy, hope 
and positive relationships. It is underpinned by the GEM 
principles of Gratitude, Empathy and Mindfulness:

• Gratitude is paying attention to what we have and being 
thankful for the little things in life and acknowledging 
what went well

• Empathy is the ability to understand another person’s 
thoughts and feelings from their perspective and is 
closely linked to kindness

• Mindfulness is about being in the present moment to 
reach a state of clarity and calmness

Research shows development of these personal and social 
competencies leads to improved academic results, learning 
culture, attendance and reduced disciplinary actions.

The following staff, structures and processes offer a ‘wrap-
around’ approach to supporting student wellbeing

• Teaching staff: excellent teaching practice; differentiated 
learning

• Leadership staff: Connect Teachers, Heads of Year, 
Heads of Department, Deputy Principals

• Non-teaching staff: Guidance Officers, Senior & Junior 
Inclusion Coordinators, Case Managers, Teacher 
Aides, School Nurse, Administrative staff, Chaplain, 
International Student Coordinator

• SWIM (Student Wellbeing Intervention Meetings)

• Stymie – anonymous harm reporting tool

• Engagement Plans (strengths-based approach)

• Strong, enduring relationships established between 
school and home

Applied Positive Psychology
Personal & social wellbeing

Professional Learning (Wellbeing)
Intellectual & academic wellbeing 

Applied Positive Psychology is a school-based Year 7-12 
program that provides students with a range of  
opportunities to develop their personal, social, and  
leadership capabilities alongside cultivating their subjective 
wellbeing through a lens of positive psychology.

• This Program draws largely from the science of positive 
psychology, from the Australian Curriculum - Social 
Emotional Capability and is underpinned by PERMAH 
(Seligman, 2011)

• P is Positive emotions (and character strengths), E is 
Engagement, R is Relationships, M is Meaning (and 
Purpose), A is Accomplishment, H is Health (this can be 
further sub-divided into nutrition, sleep, physical activity 
and exercise)

Continued commitment to professional learning in 
wellbeing in the TGSHS community:

• Staff as learners:  
(1)  Discovering Positive Education whole school training 

sessions

      (2)  Extensive staff training in High Performance Teams 
(HPT) – data-driven approach to building student 
efficacy

      (3)  Positive Education: Institutional member of Positive 
Education Schools Association (PESA)

• Parents as learners take a keen interest in their child’s 
education at TGSHS

To be a professional learner is to invest in the lifelong 
journey as an adult thus becoming a good role model

Leadership
Social, emotional & community wellbeing 

Co-Curricular & Extracurricular
Physical & mental wellbeing 

The core principles of leadership: leading self (hedonic)  
and leading others (eudaimonic) are developed by all 
students, staff and parents. Everyone in our community  
can be a leader:

• Formal: the Student Leadership Team: Senior and Junior 
School Captains & Prefects – year level service learning, 
hosting assemblies, mentoring and leading the new 
House structure

• Informal: all students participating in school camps to 
develop personal wellbeing and resilience (leading self)

• Executive Leadership Team, Senior Leadership Team

• Heads of Year – leading year levels (staff & students)

• Parents: School Council, Parents and Citizen’s 
Association (P&C) and various sub-committees

• Community connections: Rotary, Lions Club, RSL, Peer 
Power

Structured opportunities for students to develop their 
physical wellbeing through participation in the following  
co-curricular and extracurricular activities:

• School sport

• Health/Physical Education classes

• Interhouse and extracurricular activities

• Breaktime clubs and activities

• Year level competitions

• Utilisation of brain breaks during class

• Physical/outdoor activities during Connect: mindful 
photography, gratitude hunts

• Instrumental and choral music

• Art extension activities

There is a strong positive connection between physical and 
mental wellbeing – the act of moving is good for our brain



Key Stakeholders of Wellbeing at  
TGSHS: Students, Staff, Parents and Community
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Students Staff
• Whole school wellbeing is an approach that should be 

implemented with students not to students

• Assumptions are sometimes made by teachers/
leaders about what is best for students with little or no 
consultation with the students themselves. Students 
should be considered the main stakeholders in their own 
wellbeing 

• The ‘success’ of this wellbeing framework depends on 
genuine student ‘buy-in’

• We need to challenge traditional approaches that, while 
well intentioned, are based on the premise that staff are 
expected to design and implement wellbeing strategies, 
with students being passive recipients

• There is a growing body of evidence that positive 
teacher-student relationships improves learning and 
wellbeing for both the students and staff

• Indeed staff wellbeing is an important precursor to 
student wellbeing

• At TGSHS, we are dedicated to providing inclusive 
learning environments that support every student to 
manage their wellbeing and achieve success

• Key staff educational imperatives that relate to whole 
school wellbeing are to be ‘passionate about the 
growth and development of students’ and ‘passionate 
educators who are purposeful and committed to 
energise, engage and inspire others’

Parents Community
• The success of whole school wellbeing will depend 

to a large degree on how it is communicated to, and 
supported by the parent body

• Parents play a critical role in the shared education of 
their children

• The connection between school and home is an 
important one with positive relationships serving as 
a conduit for the development and maintenance of 
student wellbeing

• The current pilot draft version of the wellbeing 
framework involved considerable consultation with 
parents to ensure an authentic voice was captured 
which informed and shaped this model

• The efficacy of a whole school wellbeing framework 
also depends on interest and support from the wider 
community beyond the school gates

• TGSHS is situated in a suburb that has strong 
connections to the school

• Therefore, we hope that members of this extended 
community can identify with this framework and see 
their role is valued and respected

• We believe in creating ‘strong partnerships and 
connections with alumni and community with are 
mutually beneficial’ and partnering ‘with families and 
communities to support student learning and wellbeing’


